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LETTER FROM THE CHANCELLOR

Dear Staff,

During my first months as Chancellor, | visited all DCPS schools and was incredibly impressed with what | saw in schools across the
city. DCPS’ status as the fastest improving urban district in the nation is only possible because of the extraordinary passion, skill,
joy, and talent you bring to your work each day.

You help make our schools welcoming environments and support our students’ intellectual, social-emotional, and physical needs —
all of which are critical to student success. To both build on our past success and accelerate our efforts to close the achievement
gap, we must continue to concentrate our work on ensuring all students feel loved, challenged, and prepared to positively influence
society and thrive in life. | am honored to partner with you in this critical work and thank you for all you will do for our students,
families, and communities this year.

Every student, every school, every day!
Respectfully,

Antwan Wilson

Chancellor, DC Public Schools
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PUTTING GROWTH FIRST

How does IMPACT promote reflection and support my growth?

The primary purpose of IMPACT is to help you become more effective in your work. Our commitment to continuous learning
applies not only to our students, but to you as well. IMPACT supports your growth by:

m Clarifying Expectations — IMPACT outlines clear performance expectations for all school-based employees. We have worked
to ensure that the performance metrics and supporting rubrics are clear and aligned to your specific responsibilities.

m Providing Feedback — Quality feedback is a key element in reflecting on your practice. This is why you will receive feedback
on your strengths as well as your growth areas. You can also view written comments about your performance by logging into
your IMPACT dashboard at http://impactdcps.dc.gov.

m Facilitating Collaboration — By providing a common language to discuss performance, IMPACT helps support the
collaborative process. This is essential, as we know that communication and teamwork create the foundation for student
SUCCesS.

m Driving Professional Development — The information provided by IMPACT helps DCPS make strategic decisions about how
to use our resources to best support you. We can also use this information to differentiate our support programs by cluster,
school, grade, job type, or any other category.

m Retaining Great People — Having highly effective teachers and staff members in our schools helps everyone improve. By
mentoring and by serving as informal role models, these individuals provide a concrete picture of excellence that motivates
and inspires us all. IMPACT helps retain these individuals by providing significant recognition for outstanding performance.

IMPACT reflects our belief that everyone in our system plays a critical role in improving student outcomes. With an outstanding
teacher in every classroom and excellent staff members throughout our schools, our students will graduate prepared for success
in college, the workforce, and life.

For further information about job-specific resources and professional development designed to help you grow, see the Supporting
Your Success section at the end of this guidebook.
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GROUP 11a: OVERVIEW

Who is in Group 11a?

Group 11a consists of all school-based psychologists.

What are the IMPACT components for members of Group 11a?

There are five IMPACT components for members of Group 11a. Each is explained in greater detail in the following sections of this
guidebook.

m School-Based Psychologist Standards — Administrator Assessed (PSY-A) — These standards define excellence for school-
based psychologists in DCPS. They make up 40% of your IMPACT score.

m School-Based Psychologist Standards — Central Office Assessed (PSY-C0) — These standards define excellence for school-
based psychologists in DCPS. They make up 40% of your IMPACT score.

m Assessment Timeliness (AT) — This is a measure of the extent to which you complete your assigned assessments within the
timeframe and in accordance with the rules established by the DCPS Central Office. This component makes up 10% of your
IMPACT score.

m Commitment to the School Community (CSC) — This is a measure of the extent to which you support and collaborate with
your school community. This component makes up 10% of your IMPACT score.

m Core Professionalism (CP) — This is a measure of four basic professional requirements for all school-based personnel. This
component is scored differently from the others, which is why it is not represented in the pie chart. For more information,
please see the Core Professionalism section of this guidebook.
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IMPACT COMPONENTS FOR GROUP 11a

M School-Based Psychologist Standards —
Administrator Assessed (PSY-A)*

B School-Based Psychologist Standards —
Central Office Assessed (PSY-CO)*

B Assessment Timeliness (AT)

B Commitment to the School Community (CSC)

*The School-Based Psychologist Standards — Administrator Assessed (PSY-A) and the School-Based Psychologist
Standards — Central Office Assessed (PSY-CO) components will expand to replace components of the pie that
cannot be scored.
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PSY-A

What are the School-Based Psychologist
Standards — Administrator Assessed?

These standards define excellence for school-bhased
psychologists in DCPS. They include:

m Standard 1: Collaboration with School Staff
m Standard 2: Collaboration with Families
m Standard 3: Problem Solving

Who developed the School-Based
Psychologist Standards — Administrator
Assessed?

These standards were developed in collaboration with

DCPS school-based psychologists, central office staff, and
administrators. Per their guidance, the standards are based to a
large extent on those established by the National Association of
School Psychologists (NASP).

How will my proficiency in the School-
Based Psychologist Standards -
Administrator Assessed be assessed?

Your administrator will assess your proficiency according to the
rubric at the conclusion of this section. S/he will assess you
formally two times a year. The first assessment will occur by
February 1 and the second by June 7.

As part of each assessment cycle, you will have a conference with
your administrator. At this conference you will receive feedback
based on the School-Based Psychologist Standards — Administrator
Assessed rubric and discuss next steps for professional growth.

If your administrator makes at least two attempts to schedule
a conference with you prior to the Cycle deadline and you are
unable to meet or unresponsive, the assessment will be valid
without the conference. Valid attempt methods include, but are
not limited to, phone calls, text messages, emails, notes in your
school inbox, and/or in-person conversations.

SCHOOL-BASED PSYCHOLOGIST STANDARDS —

ADMINISTRATOR ASSESSED

How will my proficiency in the School-
Based Psychologist Standards -
Administrator Assessed be scored?

For each assessment cycle, you will receive a 4 (highest) to 1
(lowest) score for each standard of the rubric. Your standard
scores will then be averaged together to form an overall score
of 4.0 (highest) to 1.0 (lowest) for the assessment cycle. At the
end of the year, your assessment cycle scores will be averaged
together to calculate an overall score of 4.0 (highest) to 1.0
(lowest) for this component of your IMPACT assessment. See the
sample score chart at the conclusion of this section.

Please note that, if you are shared between two schools, you will
receive scores at each of them. These scores will then be averaged
together to determine your final score for this component.

How will school-based psychologists who
have earned Highly Effective ratings two
years in a row be assessed this year?

School-based psychologists who have earned Highly Effective
ratings during both of the last two school years will receive

two assessments during Cycle 1 — one by an administrator by
February 1 and one by a program manager/specialist by February
1. If the average score from these two assessments is 3.0 or
higher (on the 1.0 to 4.0 scale), the IMPACT team will notify the
school-based psychologist via email after Cycle 1 ends that she/
he will not be receiving a second assessment, unless requested
by the school-based psychologist in the IMPACT database
(http://impactdcps.dc.gov). If the average score is below 3.0,
the school-based psychologist will continue on the normal
assessment schedule.

Please note that school-based psychologists who are shared
between two schools will receive an assessment by each of
their administrators by February 1. These scores will then be
averaged together, along with the score from the first program
manager/specialist assessment, to determine whether shared
school-based psychologists are eligible for a reduced number of
assessments this year.
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SAMPLE SCORE CHART
SCHOOL-BASED PSYCHOLOGIST STANDARDS —
ADMINISTRATOR ASSESSED (PSY-A)

SCHOOL-BASED PSYCHOLOGIST STANDARDS — ADMINISTRATOR CYCLE CYCLE OVERALL
ASSESSED (PSY-A) ENDS2/1 | ENDS6/7 (Average of Cycles)
PSY-A 1: Collaboration with School Staff 3.0 4.0

PSY-A 2: Collaboration with Families 3.0 4.0

PSY-A 3: Problem Solving 3.0 4.0

PSY-A SCORE (Average of PSY-A 1 to PSY-A 3) 3.00 4.00 3.50

Michael DeAngelis

If 1 have additional questions about the School-Based
Psychologist Standards — Administrator Assessed,
whom should | contact?

Please contact the IMPACT team at 202-719-6553 or impactdcps@dc.gov.
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SNAW SCHOOL-BASED PSYGHOLOGIST STANDARDS —

ADMINISTRATOR ASSESSED

LEVEL 4 (HIGHEST) LEVEL 3

PSY-A1 | COLLABORATION WITH SCHOOL STAFF

School-based psychologist meets all Level 3 expectations AND School-based psychologist consistently collaborates, in an effective

extends impact by creating and implementing high-quality manner, with school staff and other service providers (for example,

professional development for school staff that is aligned with school proactively links interventions to classroom lessons and informs

needs and goals as identified by administrators (for example, by teachers of student progress, and communicates effectively with the

providing training to staff on strategies teachers can implement to case managers); and always participates in an appropriate manner,

support a related service intervention). in school activities (for example, appropriately articulates student
progress in IEP meetings, and provides teachers with strategies to
implement that will maximize interventions).

PSY-A2 | COLLABORATION WITH FAMILIES

School-based psychologist meets all Level 3 expectations AND School-based psychologist consistently informs parents or guardians,
extends impact by dedicating a truly exceptional amount of energy in a respectful and family-accessible manner, of student needs and
toward helping school staff connect with students’ families (for progress (for examples, during IEP or eligibility meetings, or over the
example, working with colleagues to develop strategies for engaging phone).

parents in students’ interventions).

PSY-A3 | PROBLEM SOLVING

School-based psychologist meets all Level 3 expectations AND School-based psychologist consistently works with colleagues, in a
extends impact by dedicating a truly exceptional amount of energy respectful and effective manner, to solve issues that are negatively
towards helping school staff connect with students’ families affecting service delivery, student progress, and/or assessment

(for example, by developing strategies, allocating resources, and completion.

overcoming obstacles to arrive at solutions that maximize the positive
impact on students).

Andy Le
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LEVEL 2

School-based psychologist sometimes collaborates, in an effective
manner, with school staff and other service providers (for example,
proactively links interventions to classroom lessons and informs
teachers of student progress, and communicates effectively with
case manager); and always participates, in an appropriate manner,
in school activities (for example, appropriately articulates student
progress in IEP meetings, and provides teachers with strategies to
implement that will maximize interventions).

School-based psychologist sometimes informs parents or guardians,
in a respectful and family-accessible manner, of student needs and
progress (for example, during IEP or eligibility meetings or over the
phone).

School-based psychologist sometimes works with colleagues, in a
respectful and effective manner, to solve issues that are negatively
affecting service delivery, student progress, and/or assessment
completion.

Andy Le

LEVEL 1 (LOWEST)

School-based psychologist rarely or never collaborates, in an
effective manner, with school staff and other service providers; or
does not always participate, in an appropriate manner, in school
activities.

School-based psychologist rarely or never informs parents or
guardians in a respectful and family-accessible manner, or student
needs and progress.

School-based psychologist rarely or never works with colleagues, in
a respectful and effective manner, to solve issues that are negatively
affecting service delivery, student progress, and/or assessment
completion.

., Bel Perez abion’
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12

PSY-CO

What are the School-Based Psychologist
Standards - Central Office Assessed?

These standards define excellence for school-bhased
psychologists in DCPS. They include:

Standard 1: Use of Assessment Battery

Standard 2: Interpretation of Assessment Data
Standard 3: Report Conclusions and Format
Standard 4: Clinical Standards

Standard 5: Problem Solving

Standard 6: Documentation of Service Delivery and/or
Assessment Completion

Who developed the School-Based
Psychologist Standards — Central Office
Assessed?

These standards were developed in collaboration with

DCPS school-based psychologists, central office staff, and
administrators. Per their guidance, the standards are based to a
large extent on those established by the National Association of
School Psychologists (NASP).

How will my proficiency in the School-
Based Psychologist — Central Office
Assessed be assessed?

Your program manager/specialist will assess your proficiency
according to the rubric at the conclusion of this section. S/he
will assess you formally two times during the year. The first
assessment will occur by February 1 and the second by June 7.

As part of each assessment cycle, you will have a conference
with your program manager/specialist. At this conference

you will receive feedback on the School-Based Psychologist
Standards — Central Office Assessed rubric and discuss the next
steps for professional growth.

If your program manager/specialist makes at least two attempts
to schedule a conference with you prior to the Cycle deadline
and you are unable to meet or unresponsive, the assessment will
be valid without the conference. Valid attempt methods include,
but are not limited to, phone calls, text messages, emails, notes
in your school inbox, and/or in-person.

SCHOOL-BASED PSYCHOLOGIST STANDARDS —

CENTRAL OFFICE ASSESSED

How will my proficiency in the School-Based
Psychologist Standards — Central Office
Assessed be scored?

For each assessment cycle, you will receive a 4 (highest) to 1
(lowest) score for each standard of the rubric. Your standard
scores will then be averaged together to form an overall score
of 4.0 (highest) to 1.0 (lowest) for the assessment cycle. At the
end of the year, your assessment cycle scores will be averaged
together to calculate an overall score of 4.0 (highest) to 1.0
(lowest) for this component of your IMPACT assessment. See the
sample score chart at the conclusion of this section.

Please note that, if you are shared between two schools, you
will receive scores at each of them. These scores will then
be averaged together to determine your final score for this
component.

How will school-based psychologists who
have earned Highly Effective ratings two
years in a row be assessed this year?

School-based psychologists who have earned Highly Effective
ratings during both of the last two school years will receive
two assessments during Cycle 1 — one by an administrator
by February 1 and one by a program manager/specialist by
February 1. If the average score from these two assessments
is 3.0 or higher (on the 1.0 to 4.0 scale), the IMPACT team will
notify the school-based psychologist via email after Cycle 1 ends
that she/he will not be receiving a second assessment, unless
requested by the school-based psychologist in the IMPACT
database (http://impactdcps.dc.gov). If the average score is
below 3.0, the school-based psychologist will continue on the
normal assessment schedule.

Please note that school-based psychologists who are shared
between two schools will receive an assessment by each of
their administrators by February 1. These scores will then be
averaged together, along with the score from the first program
manager/specialist assessment, to determine whether shared
school-based psychologists are eligible for a reduced number of
assessments this year.

IMPACT: THE DCPS EFFECTIVENESS ASSESSMENT SYSTEM FOR SCHOOL-BASED PERSONNEL



SAMPLE SCORE CHART

SCHOOL-BASED PSYCHOLOGIST STANDARDS —
CENTRAL OFFICE ASSESSED (PSY-C0)

SCHOOL-BASED PSYCHOLOGIST STANDARDS — CYCLE CYCLE OVERALL
CENTRAL OFFICE ASSESSED (PSY-C0) ENDS2/1 | ENDS6/7 (Average of Cycles)
PSY-CO 1: Use of Assessment Battery 3.0 4.0

PSY-CO 2: Interpretation of Assessment Data 4.0 3.0

PSY-CO0 3: Report Conclusions and Format 3.0 3.0

PSY-C0 4: Clinical Standards 4.0 4.0

PSY-CO 5: Problem Solving 4.0 4.0

PSY-CO 6: Documentation of Service Delivery and/or Assessment Completion 4.0 3.0

PSY-CO0 SCORE (Average of PSY-CO I to PSY-CO 6) 3.66 3.50 3.58

Katie Rossman Michael DeAngelis |

If | have additional questions about the School-Based
Psychologist Standards — Central Office Assessed,
whom should | contact?

Please contact the IMPACT team at 202-719-6553 or impactdcps@dc.gov.
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INAN] SCHOOL-BASED PSYGHOLOGIST STANDARDS —

CENTRAL OFFICE ASSESSED

LEVEL 4 (HIGHEST)

PSY-CO 1| USE OF ASSESSMENT BATTERY

School-based psychologist meets all Level 3 expectations AND
extends impact by explaining the relevance of the tests administered
in family-accessible language.

LEVEL 3

School-based psychologist consistently utilizes all of the appropriate
tests (including bilingual tests, as necessary) to effectively analyze
the areas of concern identified in the special education referral and/or

re-evaluation.

PSY-CO 2| INTERPRETATION OF ASSESSMENT DATA
School-based psychologist meets all Level 3 expectations AND
extends impact by explaining the test results in family-accessible
language.

School-based psychologist consistently administers, scores,

and describes the results in all assessments in an accurate and
educationally-focused manner and includes a statement describing
any concerns about validity.

PSY-CO 3| REPORT CONCLUSIONS AND FORMAT

School-based psychologist meets all Level 3 expectations AND
extends impact by including in the Assessment Report, in accessible
language, practical strategies that school staff and families can use to
help improve the student’s academic achievement.

In the Assessment Report, the school-based psychologist consistently
explains, in an effective manner, the impact of the area of concern

on the student’s ability to access grade-level material and makes
recommendations as appropriate; and the Assessment Report is
always written in proper format.

PSY-CO 4| CLINICAL STANDARDS

School-based psychologist meets all Level 3 expectations AND
extends impact by continuously improving practice (for example, by
implementing new evidence-based strategies).

School-based psychologist consistently delivers services that meet
clinical standards for effective practice (for example, standards of the
National Association of School Psychologists).

PSY-CO 5| PROBLEM SOLVING

School-based psychologist meets all Level 3 expectations AND
extends impact by dedicating a truly exceptional amount of energy
towards helping school staff connect with students’ families

(for example, by developing strategies, allocating resources, and
overcoming obstacles to arrive at solutions that maximize the positive
impact on students).

PSY-CO 6| DOCUMENTATION OF SERVICE DELIVERY AND/OR ASSESSMENT COMPLETION

School-based psychologist always documents service delivery and/or
assessment completion in accordance with DCPS guidelines; always
completes required communication logs, Random Moments in Time
studies, and other pertinent documentation in a timely and appropriate
manner; and always uploads reports in the Special Education Data
System (SEDS) in accordance with DCPS guidelines.

School-based psychologist consistently works with colleagues, in a
respectful and effective manner, to solve issues that are negatively
affecting service delivery, student progress, and/or assessment
completion.

School-based psychologist consistently documents service delivery
and/or assessment completion in accordance with DCPS guidelines;
consistently completes required communication logs, Random
Moments in Time studies, and other pertinent documentation in a
timely and appropriate manner; and always uploads reports in the
Special Education Data System (SEDS) in accordance with DCPS
guidelines.
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LEVEL 2

School-based psychologist sometimes utilizes all the appropriate
tests (including bilingual tests, as necessary) to effectively analyze

the areas of concern identified in the special education referral and/
or re-evaluation.

School-based psychologist sometimes administers, scores,

and describes the results in all assessments in an accurate and
educationally-focused manner and sometimes includes a statement
describing any concerns about validity.

In the Assessment Report, the school-based psychologist rarely or
never explains, in an effective manner, the impact of the area of
concern on the student’s ability to access grade-level materials and
makes recommendations as appropriate; or the Assessment Report is
not always written in the proper format.

In the Assessment Report, the school-based psychologist sometimes
explains, in an effective manner, the impact of the areas of concern
on the student’s ability to access grade-level material and makes
recommendations as appropriate; and the Assessment Report is
almost always written in the proper format.

School-based psychologist sometimes delivers services that meet
clinical standards for effective practice (for example, standards of the
National Association of School Psychologists).

School-based psychologist sometimes works with colleagues, in a
respectful and effective manner, to solve issues that are negatively
affecting service delivery, student progress, and/or assessment
completion.

School-based psychologist sometimes documents service delivery
and/or assessment completion in accordance with DCPS guidelines;
sometimes completes required communication logs, Random
Moments in Time studies, and other pertinent documentation in a
timely and appropriate manner; and always uploads reports in the
Special Education Data System (SEDS) in accordance with DCPS
guidelines.

LEVEL 1 (LOWEST)

School-based psychologist rarely or never utilizes all of the
appropriate tests (including bilingual tests, as necessary) to
effectively analyze the areas of concern identified in the special
education referral and/or re-evaluation.

School-based psychologist rarely or never administers, scores,
and describes the results in all assessments in an accurate and
educationally-focused manner and rarely or never includes a
statement describing any concerns about validity.

School-based psychologist rarely or never delivers services that
meet clinical standards for effective practice (for example, standards
of the National Association of School Psychologists).

School-based psychologist rarely or never works with colleagues, in
a respectful and effective manner, to solve issues that are negatively
affecting service delivery, student progress, and/or assessment
completion.

School-based psychologist rarely or never documents service
delivery and/or assessment completion in accordance with DCPS
guidelines; rarely or never completes required communication logs,
Random Moments in Time studies, and other pertinent documentation
in a timely and appropriate manner; and does not always upload
reports in the Special Education Data System (SEDS) in accordance
with DCPS guidelines.
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LY ASSESSMENT TIMELINESS

What is Assessment Timeliness?

This is a measure of the extent to which you complete the
assessments assigned to you within the timeframe and in
accordance with the rules established by the DCPS Central
Office.

Why is this one of my IMPACT
components?

Timely completion of assessments is critical to ensuring that
our students receive all the services they need. Furthermore, it is
required by federal law.

How will my Assessment Timeliness be
calculated?

In the spring, you will have the opportunity to confirm the
assessments you completed this year. Your Assessment
Timeliness score will be calculated at the end of the school year
according to the rubric at the end of this section. You will receive
an overall score of 4 (highest) to 1 (lowest).

Please note that, because this component is scored only once per year, we have
not included a sample score chart as we have for the components that are
scored multiple times per year.
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Brian Tropiano

If | have additional questions about Assessment
Timeliness, whom should | contact?

Please contact the IMPACT team at 202-719-6553 or impactdcps@dc.gov.
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LY ASSESSMENT TIMELINESS

LEVEL 4 (HIGHEST) LEVEL 3
AT 1 | ASSESSMENT TIMELINESS
Individual completes 100% of assigned assessments within the Individual completes 95-99% of assigned assessments within the
timeframe and in accordance with the rules established by the DCPS timeframe and in accordance with the rules established by the DCPS
Central Office. Central Office.

ichael DeAngelis
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LEVEL 2 LEVEL 1 (LOWEST)

Individual completes 90-94% of assigned assessments within the Individual completes less than 90% of assigned assessments within
timeframe and in accordance with the rules established by the DCPS the timeframe and in accordance with the rules established by the
Central Office. DCPS Central Office.

ichael DeAngelis
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CSC

What is Commitment to the School
Community?

This component measures several aspects of your work as a
member of a school community: 1) your support of your school’s
local initiatives; 2) your support of the Special Education and
English Language Learner programs at your school; and 3) your
efforts to promote high academic and behavioral expectations.
For teachers, this component also measures two other aspects:
4) partnership with students’ families; and 5) instructional
collaboration with colleagues.

Why is this one of my IMPACT
components?

This component was included because we believe every staff
member in the building plays a critical role in ensuring the
success of all students.

How will my Commitment to the School
Community be assessed?

Your administrator will assess you two times during the year
according to the rubric at the conclusion of this section. The
first assessment begins at the start of the school year and ends
February 1; the second assessment begins February 2 and ends
June 12.

COMMITMENT TO THE SCHOOL COMMUNITY

At the end of each cycle, you can view your final Commitment
to the School Community score in the IMPACT database (http://
impactdcps.dc.gov). While a conference to discuss your
Commitment to the School Community score is not required,
you are encouraged to reach out to your administrator with any
questions or concerns.

How will my Commitment to the School
Community be scored?

For each assessment cycle, you will receive a 4 (highest) to 1
(lowest) score for each standard of the rubric. Your standard
scores will then be averaged together to form an overall score of
4.0 (highest) to 1.0 (lowest) for the assessment cycle.

At the end of the year, your assessment cycle scores will be
averaged together to calculate an overall score of 4.0 (highest)
to 1.0 (lowest) for this component of your IMPACT assessment.
See the sample score chart below.

Please note that, if you are shared between two schools, you
will receive scores at each of them. These scores will then
be averaged together to determine your final score for this
component.

SAMPLE SCORE CHART
COMMITMENT TO THE SCHOOL COMMUNITY (CSC)

CYCLE CYCLE OVERALL
COMMITMENT TO THE SCHOOL COMMUNITY (CSC) ENDS2/1 | ENDS6/12 |  (Average of Cycles)
CSC 1: Support of the Local School Initiatives 3.0 4.0
CSC 2: Support Special Education and ELL Programs 4.0 4.0
CSC 3: High Expectations 4.0 4.0
CSC SCORE (Average of CSC 1 to CSC 3) 3.66 4.0 3.83

If 1 have additional questions about Commitment to
the School Community, whom should | contact?

Please contact the IMPACT team at 202-719-6553 or impactdcps@dc.gov.
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R COMMITMENT TO THE SCHOOL COMMUNITY

LEVEL 4 (HIGHEST) LEVEL 3

m SUPPORT OF THE LOCAL SCHOOL INITIATIVES

Individual meets Level 3 expectations AND extends impact by Individual consistently supports the local school initiatives in an
finding new and innovative ways to help the local school initiatives effective manner.

succeed and/or by dedicating a truly exceptional amount of time and

energy in support of the initiatives.

Examples of local initiatives include: increased student attendance rate, suspension rate reduction, use of inquiry-based lessons, and school-wide
behavioral supports or programs.

m SUPPORT OF THE SPECIAL EDUCATION AND ENGLISH LANGUAGE LEARNER PROGRAMS*

Individual meets Level 3 expectations AND extends impact by Individual consistently supports, in an effective manner, the school’s
finding new and innovative ways to help the Special Education and Special Education and English Language Learner programs, the
English Language Learner programs, the Student Support Team, and school’s Student Support Team, and all students with 504 plans.

all students with 504 plans succeed and/or by dedicating a truly
exceptional amount of time and energy in support of these programs
and students.

Examples of how one might support these programs and students include: interacting with all students in a positive and inclusive manner, ensuring that
facilities are available for the provision of services, incorporating Universal Design for Learning (UDL) principles during instruction, collaborating with special
education and ELL teachers in planning content delivery, using scaffolded language supports when working with ELL students, supporting the attainment of
language objectives, and participating in student-level decision making (e.g., attending IEP meetings, submitting necessary documentation, tracking data).

m HIGH EXPECTATIONS

Individual meets Level 3 expectations AND extends impact by Individual consistently promotes high academic and behavioral
finding new and innovative ways to help promote high expectations expectations, in an effective manner, for all students.

and/or by dedicating a truly exceptional amount of time and energy

towards developing a culture of high expectations in the school.

Examples of how one might promote high expectations include: supporting achievement through rigorous academic work and challenging extracurricular
opportunities; modeling high personal standards; assigning and communicating grades in a manner consistent with district and school grading policy; and
emphasizing pride in self. school, and community.

*This standard may be scored as “Not Applicable” if a school has no students who receive Special Education or English Language Learner services, no students
who need assistance from a Student Support Team, and no students with 504 plans.
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LEVEL 2 LEVEL 1 (LOWEST)

Individual sometimes supports the local school initiatives in an Individual rarely or never supports the local school initiatives in an
effective manner. effective manner.

Individual sometimes supports, in an effective manner, the school’s Individual rarely or never supports, in an effective manner, the
Special Education and English Language Learner programs, the school’s Special Education and English Language Learner programs,
school’s Student Support Team, and all students with 504 plans. the school’s Student Support Team, and all students with 504 plans.

Individual sometimes promotes high academic and behavioral Individual rarely or never promotes high academic and behavioral
expectations, in an effective manner, for all students. expectations, in an effective manner, for all students.
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CP

What is Core Professionalism?

This component measures four basic tenets of professionalism:
1) having no unexcused absences; 2) having no unexcused late
arrivals; 3) following the policies and procedures of your school
(or program) and the school system; and 4) interacting with
colleagues, students, families, and community members in a
respectful manner.

How will my Core Professionalism be
assessed?

Your administrator will assess you two times during the year
according to the rubric at the conclusion of this section. The
first assessment begins at the start of the school year and ends
February 1; the second assessment begins February 2 and ends
June 12.

At the end of each cycle, you can view your final

Core Professionalism rating in the IMPACT database
(http://impactdcps.dc.gov). While a conference to discuss
your Core Professionalism rating is not required, you are
encouraged to reach out to your administrator with any
questions or concerns.

How will my Core Professionalism be
rated?

Unlike the other rubrics in IMPACT, there are only three levels for
Core Professionalism: Meets Standard, Slightly Below Standard,
and Significantly Below Standard.

CORE PROFESSIONALISM

If you receive a Core Professionalism rating of Meets Standard in
Cycle 1 and Cycle 2 (and you receive no ratings of Slightly Below
Standard or Significantly Below Standard), your overall rating
for this component will be Meets Standard and you will see no
change in your final IMPACT score.

If you receive a rating of Slightly Below Standard on any
standard of the Core Professionalism rubric during a cycle (and
you receive no ratings of Significantly Below Standard), you will
receive an overall rating of Slightly Below Standard for that
cycle, and ten points will be deducted from your final IMPACT
score. This is the case in the sample rating chart below.

If you receive a rating of Significantly Below Standard on any
standard of the Core Professionalism rubric during a cycle, you
will receive an overall rating of Significantly Below Standard for
that cycle, and twenty points will be deducted from your final
IMPACT score.

If you receive Core Professionalism deductions in each of the
two cycles, the deductions will be combined and applied to your
final IMPACT score (e.g. a 10 point deduction in Cycle 1 and a
20 point deduction in Cycle 3 result in a 30 point deduction from
your final IMPACT score).

Please note that, if you are shared between two schools, the
lower of your two Core Professionalism ratings for each cycle will
be used for your final IMPACT score.

For more information about the scoring process, please see the
Putting It All Together section of this guidebook.

SAMPLE RATING CHART
CORE PROFESSIONALISM (CP)

CORE PROFESSIONALISM (CP) CYCLE ENDS 2/1 CYCLE ENDS 6/12 OVERALL
CP 1: Attendance MEETS STANDARD MEETS STANDARD

CP 2: On-Time Arrival SLIGHTLY BELOW STANDARD MEETS STANDARD

CP 3: Policies and Procedures MEETS STANDARD MEETS STANDARD

CP 4: Respect MEETS STANDARD MEETS STANDARD

CP DEDUCTION -10 NO DEDUCTION -10

IMPACT: THE DCPS EFFECTIVENESS ASSESSMENT SYSTEM FOR SCHOOL-BASED PERSONNEL



If | have additional questions about Core
Professionalism, whom should | contact?

Please contact the IMPACT team at 202-719-6553 or impactdcps@dc.gov.
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Ha CORE PROFESSIONALISM

MEETS STANDARD SLIGHTLY BELOW STANDARD

m ATTENDANCE

Individual has no unexcused absences (absences that are in violation Individual has 1 unexcused absence (an absence that is in violation
of procedures set forth by local school policy and by the relevant of procedures set forth by local school policy and by the relevant
collective bargaining agreement). collective bargaining agreement).
CP 2 | ON-TIME ARRIVAL

Individual has no unexcused late arrivals (late arrivals that are in Individual has 1 unexcused late arrival (a late arrival that is in violation
violation of procedures set forth by local school policy and by the of procedures set forth by local school policy and by the relevant
relevant collective bargaining agreement). collective bargaining agreement).

m POLICIES AND PROCEDURES
Individual always follows DCPS and local school policies and With rare exception, individual follows DCPS and local school policies
procedures (for example, procedures for submitting student discipline and procedures (for example, procedures for submitting student
referrals, policies for appropriate staff attire, protocols for the Thirty- discipline referrals, policies for appropriate staff attire, protocols for
Minute Morning Block). the Thirty-Minute Morning Block).
Individual always interacts with students, colleagues, parents/ With rare exception, individual interacts with students, colleagues,
guardians, and community members in a respectful manner. parents/guardians, and community members in a respectful manner.

IMPACT: THE DCPS EFFECTIVENESS ASSESSMENT SYSTEM FOR SCHOOL-BASED PERSONNEL



SIGNIFICANTLY BELOW STANDARD

Individual has 2 or more unexcused absences (absences that are
in violation of procedures set forth by local school policy and by the
relevant collective bargaining agreement).

Individual has 2 or more unexcused late arrivals (late arrivals that
are in violation of procedures set forthby local school policy and by the
relevant collective bargaining agreement).

Individual demonstrates a pattern of failing to follow DCPS and
local school policies and procedures (for example, procedures for
submitting student discipline referrals, policies for appropriate staff
attire, protocols for the Thirty-Minute Morning Block) OR individual
has committed a single egregious act in violation of DCPS and/

or local school policies and procedures as determined by the school
leader.

Individual demonstrates a pattern of failing to interact with
students, colleagues, parents/guardians, or community members in a
respectful manner OR individu